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Introduction
4-H 201 is comprised of sessions designed to take your 4-H military partnerships to the 
next level. These sessions build on the concepts of the 4-H 101 curriculum and were 
developed to create expanded opportunities to promote positive youth development 
programming in 4-H clubs.  

The sessions in 4-H 201 are intended to be utilized with audiences who have already 
completed 4-H 101 training. With the success of 4-H 101, many were looking for the 
next level of training to continue their effective partnerships and 4-H clubs.  The 4-H 201 
sessions were developed from survey input from both military and 4-H staff.    

4-H 201 is designed to allow a great deal of flexibility in presentation. Trainers may choose 
to present one or more sessions in their entirety, or to only present a single activity or 
section of a session that best addresses the needs of the training audience. 

The sessions in 4-H 201 are not intended to be presented in sequence, but many 
audiences will find that the first session, Developing Effective Partnerships, might be a 
good starting point.

Trainers presenting 4-H 201 need to be aware of the local military/4-H guidelines that 
apply to their state or county.  The sessions are designed to be adapted to the specific 
local needs of each audience.   Additional training tips, sessions, resources, and activities 
are contained in the appendices.  Trainers need to utilize the appendices (based on your 
audience needs) before training occurs for each session. 
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Throughout 4-H 201, certain terms are used consistently. The following definitions are 
used for terms which appear in these sessions:

Parent is used to indicate a young person’s biological parent, guardian, or caretaker 
(for example, an extended family member who cares for a youth during a parent’s 
deployment)

Service member is used to describe any person serving in any branch of the military.  

Dependent/military dependent is used to describe the child of service member. (In 
military communities, dependent may also indicate the spouse of a service member.)

Installation is used to indicate a facility/land area owned and operated by the military. 
(Air bases, forts, posts, camps, naval stations, garrisons, etc.)

Community is used to describe a local area. A city, town, village, or a military installation 
and its surrounding towns may be referred to as a community. 

Military youth program indicates an organized youth program facilitated by a military 
service branch. For example, Child, Youth, and School Services (CYSS) operates military 
youth programs on Army installations. 

Terminology Guide to Icons
Icons are used in each session to indicate specific information. 

The Audience icon indicates the intended audience for each 
session.

The Objectives icon appears next to the learning objectives for 
each session.

The Time icon indicates the estimated time needed to complete 
each session.

The Supplies icon appears next to the list of supplies needed to 
present each session.

The Handouts icon indicates a list of additional materials that are 
needed for each session. 

The Speech icon appears next to text which trainers should say. 
It is recommended that trainers review the material and deliver 
each lesson using the included text as a guideline, not as a script. 

The Slide icon appears next to thumbnails of each slide in the 
session presentation. 

The Promising Practice icon indicates a case study of a suggested 
practice relating to the session objectives. 

The Military icon appears when information specific to military 
communities and military 4-H clubs is included. The military 
specific information is bordered by a green box.

The Additional References icon indicates a listing of cited 
material, additional information, and links to further reading or 
resources.
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Guide to Cues
Graphic cues are used in each session to indicate opportunities for the trainer 
to provide additional information.

The Essential Elements cue indicates sections where trainers may 
choose to review the Essential Elements of 4-H in relation to the 
session topic.

The Experiential Learning Model cue indicates sections where 
trainers may choose to review the Experiential Learning Model in 
relation to the session topic.

The Life Skills cue indicates sections where trainers may choose 
to review Life Skills learning in relation to the session topic. 

Using This Resource
Each session plan begins with a title page which includes the Intended Audience, 
Objectives, Time, Supplies, and Supplemental Resources for the session. 

The second page of each session plan includes notes on preparation to be completed 
Before the Training, as well as Supplies and Preparation necessary for certain activities. 
Trainers should carefully review and complete these steps before presenting any of the 
sessions. 

Each session presentation includes a title slide. This slide is not displayed in the session 
plan, but should be displayed at the beginning of the training. Each session begins with 
an introduction and displays the first slide about which trainers will speak. 

Each session plan is designed as follows:

Thumbnail of slide to be 
displayed

Text to be spoken is surrounded by a purple box. Facilitators should display 
each slide in turn, then share the text that follows in the lesson plan. 

Directions for the facilitator appear in italic text. Directions should not be 
read aloud. 

Some sessions include supplemental resources, such as handouts or fact sheets. 
Directions for using each supplemental resource are included in the session. Trainers 
should read Before the Training and Supplies and Preparation to find this information 
before presenting any of the sessions. 

All sessions include an evaluation form.
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This session is intended for 4-H professionals and military youth program 

Time 

90 minutes

Computer, projector, and power source

Pens/pencils

Full color and grayscale versions included

Building the Bridge Worksheet
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Military program guidelines for partnership
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Partners must constantly ask themselves what value they add and consistently strive 
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Why are we partnering? 



4-H 201: 

help to ensure the group focuses on what they have in common rather than their 

Most importantly, partnerships should address the comprehensive needs of the age 

Why we are partnering?

How do we support mission readiness?



4-H 201: 



PAGE | 8 4-H 201: 



PAGE | 94-H 201: 

receive the support from supervisors or directors to really carry out the partnership 
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Partners can use data on child and youth outcomes and other measures of program 
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 displayed 
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How have your views of partnership changed?

How can they help you with the listed challenges? 

How might you look for various community partners in the future?  

How will you reach out to them?

community/program?
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EVALUATION

1           2           3 1           2           3

1           2           3 1           2           3

1           2           3 1           2           3

How will you use what you learned in this lesson?
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EVALUATION
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Intended Audience

This lesson is intended for adults who will lead 4-H community clubs.

Time 

45 – 60 minutes

Supplies Needed

Computer, projector, and power source

Chart paper and easel/display stand

Markers

Pens/pencils

Supplemental Resources

4-H Club Program Planning Worksheet

Planning Club Programs
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Before the Training
Obtain copies of:

plan for their 4-H club during the training.
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and guidance from adults to learn and become competent in these skills.  This session 

create a 4-H Club plan. 
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Typically, clubs plan for a year but it may be more appropriate for your club to plan for 

your new year.

As you plan and set goals for club programs, it is important to include input from 

and others.  

club’s goals.
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from the club members, parents, and others. Doing so will help ensure that your club 
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Some county 4-H programs ask each club to submit the annual 4-H club plan to the 

with county programs.

has a goal of helping conduct a youth center program you might want to plan to set up 
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What support do you need from your county 4-H educator to complete a 4-H club 
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Apply: 
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References and Links

< >

<

>
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4-H Program

Planning Worksheet

plan to include:

Person(s) responsible: Person(s) responsible: Person(s) responsible:

plan to include:

Person(s) responsible: Person(s) responsible: Person(s) responsible:

plan to include:

Person(s) responsible: Person(s) responsible: Person(s) responsible:

Club Goals:
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EVALUATION

with those who work with the program. 

report prepared.

Then Now

goals for a 4-H club program.

club goals and planning.

Please list at least two ideas or skills that you learned as a result of this lesson.
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Markers

Glue or tape



:
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Lost interest in 4-H
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Working with 4-H Club 
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and 4-H club members.

Time 

60 minutes

Supplies Needed

Markers

Working with 4-H Club 



4-H 201: 

Before the Training

1. 

Thinking:

Managing:

Caring:

Working:

Being:
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Teamwork     Character
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Apply:



4-H 201: 

Belonging:

the future of their club and become self-directed.

Generosity: 

Mastery:
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to the club.
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Business
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Thinking Skills

Teamwork and Leadership
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Apply:
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of 4-H Club Membership

Life Skills to be Learned Ideas to Strengthen the 

Health Leader
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of 4-H Club Membership - 2

Life Skills to be Learned Ideas to Strengthen the 
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EVALUATION

Then Now

1. I can 

club member.



Exploring Curriculum
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Intended Audience

Time 

see note, page 4)

see note, page 2)

see note, page 2)

Exploring Curriculum
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< > 

>

< >

<

>

Linking 4-H and BGCA

<

>

< >

< >
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>
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>

>
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Apply:



4-H 201: Exploring Curriculum
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< >
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< >

< >
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<
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Go to <

< > 

Go to < >  

Go to <

       < >
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EVALUATION
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This session is intended for adults who will deliver 4-H programming to 

military youth, or adults who plan youth programs that include 4-H projects.

90 minutes

Computer, projector, and power source

Pens and pencils

Project Planning Sample Goals
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program, and partners. 

forms is not recommended.
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stated goals.  

words and communicate ideas. 

and new words, and each word has its own meaning. 

– they have learned to read and write!

Just as in learning to read, there is a logical progression to teaching anyone a new 
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each other, in a logical progression, to help youth achieve the goal you have stated in 

your planning. 

Costs for supplies or equipment
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of the project area to share with youth.
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planning process.
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chosen. Compile a list of necessary supplies and resources - anything that you will need 
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what  training or resources you will need.

a training together to prepare for the program.
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people!
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have learned. 

event.



4-H 201: 



PAGE | 16 4-H 201: 

programs progress in a logical way – encouraging youth to master the concepts you 

have set out in your goals. 
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How will youth document this 

How will youth document this 



: Handout | 2

How will youth document this 

How will youth document this 

How will youth document this 

How will youth present their 



: Handout | 3

How will youth document this 
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Technology

Photography

Gardening

Community Service

Pets



:

report prepared.

1           2           3 1           2           3

1           2           3 1           2           3

1           2           3 1           2           3
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opportunity.

30 minutes for session, and

15 minutes 

Computer, projector, and power source
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to present.

range.

 

4-H learning experience to youth. If your audience is not familiar with 4-H curriculum, the following 

many other resources.  You can search by topic area or keyword, then click on the links to the 

resources. 

www.4-hdirectory.org/>
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it is recommended that the session be adapted to use that tool instead of the included worksheet.
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through hands-on experiences. 
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Keeping these steps in mind, now it’s your turn to prepare and present a 4-H project 



PAGE | 6 4-H 201: 

As adults who work with youth on a regular basis, you are already aware that one of 

the most important parts of your program is planning. 

program or military branch guidelines. 

established.

curriculum for the subject you are interested in, and use the project guide and leader 

included in the curriculum itself. 
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Your group will also be responsible for gathering the supplies you will need for the 

prepare.
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Using 4-H curriculum can make preparing lesson plans for your 4-H club simple, as the 
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>
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:

with those who work with the program. 

report prepared.

1           2           3 1           2           3

for youth.
1           2           3 1           2           3

1           2           3 1           2           3

Please list at least two ideas or skills that you learned as a result of this lesson.
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Intended Audience

This session is intended for youth and adults who will be working together, 

4-H professionals who will facilitate Youth-adult partnerships, and military 

Time 

2 1/2 hours

Supplies Needed

Computer, projector, and power source

Chart paper/newsprint and easel

Markers

Supplemental Resources

Live with Fourleafa! A Skit About Youth-Adult Partnerships

Building Youth-Adult

Partnerships
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Before the Training

in 4-H 101, Chapter 2 under the curriculum link available at 

Prior to 
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may even have policies that need to be updated to support a partnership between 

youth and adults - for example, to allow an older youth member to hold a seat on an 

session, you will learn  about :

all members

Developing a shared language and norms

Developing a joint endeavor that fosters  decision making and knowledge-building 

process

Keeping the balance between adults fostering skills and youth invested in a meaningful 

In Part 1 of Youth-Adult Partnerships we will look at the strengths of youth and adults 
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adults: 
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Youth-adult partnerships should provide an opportunity for everyone to share 
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Here is how one young person describes leadership:
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change through civic engagement, program planning and/or community development 

that are woven throughout youth-adult partnerships include: 
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what they liked or was challenging, this is what they said: 

 

strengthen a partnership
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we have more ownership of an event which makes our enthusiasm greater and helps 
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4-H Mall at 
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Consider this scenario: A Youth Center is going to plan an event for Boys and Girls Clubs 

The Keystone/Leadership Club votes YES and both the adults and teens think it would 

be a great idea to learn how they can best work together in order to plan a successful 

The training team should model the youth-adult partnership from the beginning, so 
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the youth members of the partnership in this decision, so that you are immediately 
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Apply: 

Local/state 4-H Youth in Governance programs
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References and Links

 

>
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A Skit About Youth-Adult Partnerships

Roles

3 Teams of one youth and adult

Stage hand

Announcer

Show host

Fourleafa

Clovis Bud

Props

I Heard it Through the Grapevine music CD or tape

Towels, makeup brush: someone to apply makeup

Applause sign

One to three handheld microphones

Stagehand:
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Stagehand

Announcer

: “Good morning! Our grapevine has been hearing a lot about youth and adults working on 

youth

adult

A Skit About Youth-Adult Partnerships
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Kids never realize how much work is involved

Kids are just too busy these days

youth

The adults totally took over

adult

The adults knew who to involve in the community and it was just easier to contact people ourselves

The adults knew how to get the chili supper organized

like this 

A Skit About Youth-Adult Partnerships
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youth

adult

youth

adult

The adults knew their main goal was to help teach the kids the skills they would use for the rest of their 

lives

was OK

A Skit About Youth-Adult Partnerships
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being excited and were ready to try to learn some new skills but the adults felt it was easier to do the event 

Audience 1

Audience 2

Audience 3

Stagehand

A Skit About Youth-Adult Partnerships
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A Skit About Youth-Adult Partnerships



4-H 201: Building Youth-Adult Partnerships

EVALUATION

Then: Before the Training

1           2           3 1           2           3

1           2           3 1           2           3

1           2           3 1           2           3
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Intended Audience

This session is intended for those leading youth programs that will involve 

adults.

Describe four general types of parents.

Time 

60 minutes

Supplies Needed

Computer, projector, and power source

Chart paper/newsprint and easel

Markers

Brads 

Spinner (arrow)

White, red, green, blue, and purple cardstock

Colored Wheel

Supplemental Resources

Understanding Parents Fact Sheet

Understanding Parents
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Before the Training

Metal brads

Spinner (arrow) printed on cardstock

Colored wheel printed on cardstock

assemble the spinner or prepare the spinners before the training. 

part of an individual's income is derived from any public assistance program. (Not all prohibited bases 
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involved in a youth program such as 4-H! Youth bond with one or more caring adults 

volunteers, neither can our volunteers provide all of the assistance that members 
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family event. 

When parents have the opportunity to meet other adults in the 4-H community, they 
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4-H Club.

It is important to emphasize to volunteers that they should not feel threatened by 

program to meet the wide variety of interests of its members.
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Balanced parents

Overindulgent parents

Overstrict parents

Unconcerned parents

parents!
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Typically, we would consider the balanced parent to be our ideal. Here are some of the 

Balanced

will likely want to be involved anyway!)

 parents certainly mean well and want the best for their children. 

ourselves instead of involving other co-workers or volunteers! This is an easy trap to 

fall into!

experiences. They may be trying to relive their 4-H experiences or right a wrong that 

they believe they experienced  in their youth. These parents may need to be reminded 

focus less on errors and more on successes and the learning that has occurred.

Unconcerned parents may also be ones who keep incredibly busy schedules. They 

may wish to be involved, but are not able to do so because of work, family, or other 

Perhaps other parents can be asked to make contact with those who are unable to 
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While it may be easier to work with some parents than others, all have an important 

their children! 

Keeping the child in the forefront of the 4-H experience is the guiding principle for our 

and rewarding learning experience for young people. 



PAGE | 114-H 201: Understanding Parents

In your groups, take turns spinning the spinner. When the arrow lands on a color, 

than the one previously given.
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to your program. 

Which of the four types of parents do you believe is the most prevalent in the 4-H 
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Apply:

What steps can you take to ensure that the parents of your 4-H members are 

What strategies will you employ to work with each type of parent in the 4-H 

overstrict, and unconcerned, and we have talked about strategies to involve these 

parents in youth programs. 
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References and Links

Extension. 

< >

< >
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because all or part of an individual's income is derived from any public assistance program. (Not all prohibited bases apply to all programs.) Persons 

leaving enough room for the arrow to move freely.
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because all or part of an individual's income is derived from any public assistance program. (Not all prohibited bases apply to all programs.) Persons 

involvement in youth programming. Overindulgent Parent.

Overstrict Parent.

Unconcerned Parent.

Describe a child of a Balanced Parent 

in the 4-H program.

Describe a child of an Overindulgent Parent 

in the 4-H program.

Name one of the types of parents.
Describe a child of an Overstrict Parent 

in the 4-H program.

Describe a child of an Unconcerned Parent 

in the 4-H program.
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because all or part of an individual's income is derived from any public assistance program. (Not all prohibited bases apply to all programs.) Persons 

Understanding Parents Fact Sheet

The 4-H members…

The 4-H parents…

Help their children learn and grow

Make new friends and acquaintances in the community

The 4-H Club…

Enjoys enhanced success

Balanced

Share planning, decision making, and project work with their children
Teach children self-discipline as they complete their 4-H projects

Protect and pamper their children
Do much of the project work and record keeping for the member

Force adult standards on children, making it impossible to succeed
Have insecure, frustrated, and rebellious children

Unconcerned

Give children no encouragement
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EVALUATION

with those who work with the program. 

report prepared.

Then Now

in youth programming.
1           2           3 1           2           3

2.  I can describe four general types of parents. 1           2           3 1           2           3

involvement in youth programming.
1           2           3 1           2           3

Please list at least two ideas or skills that you learned as a result of this lesson.
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As you work to engage parents in your youth development programs, you may 

your ideas. 
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involvement?

adults. 
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together in support of the youth?
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with your program?
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Asking the parents to help



:

You have knowledge, skills, 



:

Provide refreshments.



:



:



:

1.

2.

3.

6.

10.

11.

12.

13.

16.

20.



:

DATE, TIME



:



:

1. 

2. 

3. 

6. 

10. 



:

1. 

2. 

3. 

6. 

their own leadership skills.

10. 

1. 

2. 

3. 

6. 



:

Dear Parents:

1. 

2. 
3. 

6. 

1. 
2. 
3. 

6. 

10. Other volunteer interests. I am interested in helping with the following: 

Other:

Address:

Email:



:

DATE, TIME

Pledges 

Refreshments 

Adjourn



:

Date:



:

Date:



:

Parent/Guardian Parent/Guardian

1.

help if asked.

2.

3.



:

and how it operates.

DO keep in mind that the most important goal of 



:

DATE, TIME



:

Date and Time

 

mailing address



:

Agenda

Do’s and Don’ts

Ten Commandments for Parents

Lesson Plan



:

DATE

Volunteers,



:



:

DATE, TIME

1. 1.

2. 2.

3. 3.

6.

1.

2.

3.

10.

6.

1.

1.

1.

2.

1.

1.

1.

2.
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Allotment

prior to program

length of the program

10 minutes



:

Allotment

30 minutes

10 minutes  “

 



:

Allotment



:

with those who work with the program. 

report prepared.

: Before the Training

1           2           3 1           2           3

Program.
1           2           3 1           2           3

1           2           3 1           2           3

1           2           3 1           2           3

Please list at least two ideas or skills that you learned as a result of this lesson.
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Intended Audience

This session is intended for those leading youth programs that will involve 

parents.

program.

Time 

20 minutes

Supplies Needed

Chart paper/newsprint, easel

Markers

Supplemental Resources

Recognizing Parents
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Before the Training
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as volunteers.
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volunteer.

program.
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and willing to volunteer.
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Apply:
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year.
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References and Links

<

>

< >
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Recognizing Parents Fact Sheet
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EVALUATION

with those who work with the program. 

report prepared.

Then Now

parents to a youth program.
1           2           3 1           2           3

1           2           3 1           2           3

Please list at least two ideas or skills that you learned as a result of this lesson.
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BIG-M Overview

BIG-M Belonging

BIG-M Independence
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Time 

30 minutes

Computer, projector, and power source

none
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Intended Audience
This session is designed for any audience needing more information on Life 
Skills Development through 4-H programs.

Objectives
•	 Understand life skills development using the Targeting Life Skills Model.

Time 
30 minutes

Supplies Needed
Computer, projector, and power source
Chart paper and easel/display stand
Markers

Supplemental Resources
none

Appendix:
Life Skills Development
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Before the Training
This information is provided to support and supplement the material and concepts 
found in the 4-H 201 Sessions. Facilitators may present this training as part of another 
4-H 201 session or as background/supplemental information either before or after 
another session. Depending on the needs of the audience, trainers may choose to 
present all or part of this session. Additional information that is specific to the region, 
state, or program may also be presented as needed.

The U.S. Department of Agriculture (USDA) prohibits discrimination in all its programs and activities on the 
basis of race, color, national origin, age, disability, and where applicable, sex, marital status, familial status, 
parental status, religion, sexual orientation, genetic information, political beliefs, reprisal, or because all or 
part of an individual's income is derived from any public assistance program. (Not all prohibited bases 
apply to all programs.) Persons with disabilities who require alternative means for communication of 
program information (Braille, large print, audiotape, etc.) should contact USDA's TARGET Center 
at (202) 720-2600 (voice and TDD). To file a complaint of discrimination, write USDA, Director, 
Office of Civil Rights, 1400 Independence Avenue, SW, Washington, DC 20250-9410 or call (800) 
795-3272 or (202) 720-6382 (TDD). USDA is an equal opportunity provider and employer.
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Display the title slide before the training begins.

As the 4-H mission states, “4-H empowers youth to reach their full potential, working 
and learning in partnership with caring adults.” We know that 4-H members learn 
project specific skills and knowledge, such as how to plan a healthy dinner or build a 
robot, but it is also important to recognize the life skills that youth can learn when they 
work in partnership with caring adults.  

Recognizing and understanding life skills, alone and in the context of 4-H planning and 
programming, will help to ensure that you facilitate learning experiences that will help 
youth to become successful, competent adults who affect our world in a positive way. 

The Targeting Life Skills (TLS) Model may help you visualize the connection between 
life skills, the Essential Elements, and the four “H’s” on our 4-H clover. 
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In this session, we will define a skill as “the learned ability to do something well.” A life 
skill, then, is “an ability which will help an individual live a productive and satisfying 
life.” 

Life skills are an integral part of positive youth development. In fact, “the goal of youth 
programming is to provide developmentally appropriate opportunities for young people 
to experience life skills, to practice them until they are learned, and be able to use them 
as necessary throughout a lifetime. Through the experiential learning process, youth 
internalize the knowledge and gain the ability to apply the skills appropriately.” 

- Iowa 4-H

What are some skills you think youth need to learn to be successful throughout their 
lives?

Record several responses on chart paper. Leave space next to each skill to add 
information.

What 4-H program, project, or experience might allow youth to develop these skills?

Match responses with the skills recorded from the previous question.
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This Targeting Life Skills (TLS) Model helps us to remember  the life skills you have just 
named, and several others. The model categorizes life skills on the basis of the four 
H’s representing Head, Heart, Hands, and Health. Two general categories of skills are 
included under each of the four headings.

The categories help us understand the context of each skill as a component of youth 
competencies, and how the skill relates to the foundation of head, heart, hands, and 
health.  Since there are over thirty areas of life skills to be learned, and almost limitless 
project areas and experiences in which to deliver this learning, the TLS Model may be 
helpful to you as you plan and implement programs. 

For example, imagine that you’re planning a three month session of 4-H programming 
in your community. You have identified a need in the youth your program serves: few 
programs are providing an opportunity for youth to learn the importance of goal-
setting and planning/organizing. As a program leader, you can see that these skills will 
help lead to mastery in the competency area of Managing. Managing  falls under the 
4-H concept of Head, and is clearly an area in which 4-H curriculum and programming 
can provide life skill development opportunities for youth. 

With this knowledge, you can begin to plan a learning experience that fits the 4-H 
framework and fulfills the 4-H mission. The terminology used in the TLS Model is 
consistent in 4-H resources and curriculum, so you will easily be able to access materials 
that can help you plan and implement a learning experience. 
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The Essential Elements of 4-H encompass all of the areas of positive youth development. 
While the Essential Elements are specifically reviewed in another session, it’s important 
to keep them in mind when we discuss life skills. Life skills learned in the 4-H program 
relate not only to the four “H’s” but also to the essential experiences we wish to provide 
for youth: opportunities for Belonging, Independence, Generosity, and Mastery. 

As you plan and implement 4-H programs, and work with youth and volunteers, the 
following relationships will help inspire and guide your planning.  The words of the 4-H 
pledge will help remind you of these core learning areas:

H: Head
Essential Element: Independence
Competencies: Thinking, Managing
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H: Heart
Essential Element:  Generosity
Competencies:  Relating, Caring

H: Hands
Essential Element: Mastery
Competencies: Working, Giving

H: Health
Essential Element: Belonging
Competencies: Being, Living
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These slides show the specific life skills that fall under each competency area. With this 
knowledge, you will be better able to target specific life skills to plan 4-H programs.  An 
understanding of the competencies and life skills is also helpful for leading youth in 
reflecting on 4-H experiences. 

Some examples of situations when the TLS Model and terminology may be useful for 
include:
•	 When planning a sequence of learning experiences:

•	 You might ask yourself or your coworkers: What are your goals? What long-
term impact do you hope to have on youth that participate in this program?

•	 When leading youth in reflection and discussion:
•	 You might ask young people: What life skills have they learned? You may help 

them identify the skills they have developed, or discuss the importance of 
those skills.  Where else might you use this particular life skill? How might you 
use this life skill in the future?

•	 When discussing 4-H programs with staff, volunteers, or parents:
•	 You might speak to them about the value of a 4-H experience.  When planning 

programs, you might use the terminology in the TLS model to determine how 
best to meet the needs of young people in your community. 

•	 How can 4-H impact a young person over the course of a lifetime? Use the TLS 
model to illustrate the areas of personal development that 4-H can impact.

Lead participants to discuss times when the TLS model and life skills terminology have 
assisted them in planning or implementing 4-H programs. Encourage participants to 
discuss ways they can incorporate life skills development into existing programs and 
activities.
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Share additional references and resources if necessary. 
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References and Links
“Positive Youth Development; Developing Life Skills – Volunteerism for the Next 
Generation”
<nextgeneration.4-h.org/volunteerism/vrkc/>

Hendricks, P. (1998) “Developing Youth Curriculum Using the Targeting Life Skills Model.” 
Iowa State Extension. 
<extension.iastate.edu/4H/skls.eval.htm>
 
Norman, M. and Jordan, J. (2006) “Targeting Life Skills in 4-H.” Institute of Food and 
Agricultural Sciences, University of Florida, Gainesville.
<edis.ifas.ufl.edu/4h242>

4-H 101, Lesson 6: Life Skills and the Experiential Learning Model
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